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Abstract. In a more general project, the present study is a part of, we apply nat-

ural communicative behavior to a robot in a situation where it acts as an assistant 

for a child while the child is solving a spatial problem – in our case, a Tangram 

puzzle. In order to find the key features of such tutoring behavior, we have ar-

ranged a natural situation with two people, helping each other to solve a puzzle. 

To date, 10 adult (5 pairs) men and women have been recorded. We analyzed the 

communication strategies that respondents use to effectively help in solving the 

task. We pay special attention to the emotional dynamics of the participants in 

each of the two dialogue positions: the assistant and the Tangram solver. We use 

the obtained data to develop deep and differentiated emotional model for the ro-

bot that is applicable to the situation of free assembly of the Tangram puzzle. 

Keywords: Multimodal communication, robot-to-human interaction, affective 

robot tutors. 

1 Introduction 

What makes a robot attractive? In natural communication, a person adjusts his behavior 

to the situation and actions of other people. Therefore, for the effective interaction with 

humans, robots also need to perform coordinated and timely actions based on the anal-

ysis of their social environment. A key feature of social robot behavior is the ability to 

adapt to the changing needs of the user [1]. Perceived adaptability affects the perceived 

utility of the robot, increases user’s satisfaction from the interaction as well as the in-

tention to use it in the future [2]. Robot’s ability to respond to changes in the surround-

ing situation, to adapt its behavior and emotional expression to the users is an important 

factor to create a positive impression of interaction with a companion robot. It is im-

portant for robots to demonstrate emotional dynamics and expression depending on 

incoming events, such as reactions to successful or incorrect user’s actions, user’s ques-

tions, and user’s gestures directed to the robot (for example, touching). The emotional 

model of companion robots might provide flexible and diverse behavior that underlies 

social interaction with humans.  
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The robot’s ability to simulate ‘feelings’ and express the variety of emotional reactions 

using expressive means (e. g. movements with eyes, head, and hands) is highly appre-

ciated in learning [3-6]. Robots are used for teaching natural sciences [7], mathematics 

[8], music [9], and foreign language [10]. The use of robots might be also effective for 

developing children’s cognitive skills [11-12]. Social robots involve children in learn-

ing, increase their motivation and curiosity, as well as the number of emotional re-

sponses [13-15]. Robots can demonstrate various means of communication: using ges-

tures, boy postures, and facial expressions, that also helps to increase the interest and 

motivation of users to learning. Thus, modeling complex emotional behavior is one of 

the key characteristics for educational robots.  

So many researchers pay special attention to the development of an emotional robot 

model [16] in learning. For example, in [17] iCat robot plays chess with a child. The 

robot’s emotional state and expression is affected by every move of the child. Children 

may interpret the robot’s affective behavior and by that acquire additional information 

to better understand the game. The robot has empathic abilities, that also contributes to 

improving children’s chess skills.  

In our lab, we are developing a robot that acts as a child’s assistant in solving puz-

zles. In this way, the robot controls the solution of the task: it introduces the puzzle to 

a child, gives instructions, and monitors the progress of the task. 

2 F-2 robot platform for experiments 

2.1 Modeling of multimodal robot behavior 

We are developing the F-2 robot, which can be used as an experimental platform for 

the development of interaction models between humans and robots (Fig. 1). Robot’s 

movements are modeled based on The Russian Emotional Corpus (REC) [18]. In this 

way, we model a complex robot behavior that is as close as possible to natural commu-

nication behavior. This behavior allows the robot to interact with people naturally and 

intuitively. 

Numerous experimental studies have shown that complex nonverbal behavior of a 

robot has an effect on the attractiveness of the robot to the user. For example, in [19], 

we investigated the effect of complex robot eye movements on users. The experiment 

[20] evaluated the contribution of various means of communication (eye movements, 

facial expressions, gestures, speech) to the positive impression of the robot. It was 

shown that emotional gestures of the F-2 robot increase its attractiveness to the user, 

more than head movements and facial expression. Another experiment [21] investi-

gated the effect of oriented robot gestures on users in spatial game situations. It was 

found that subjects implicitly prefer the robot that uses pointing gestures in its instruc-

tions. It is also shown that some participants in the experiment follow the robot’s point-

ing gestures, without realizing it. 
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Fig. 1. The robot F-2. 

In a recent study [22], we test the effect of robot’s emotional gestures and speech on 

participants in a game situation. In the experiment two identical robots helped children 

to complete the tangram puzzle. In the experiment two independent variables were var-

ied, each of which had two levels: (a) robots demonstrated expressive (emotional) or 

neutral gestures, (b) robots could react with emotional or neutral statements. It was 

found that emotional gestures are the key factor that influences the attractiveness of the 

robot for the child. In addition, children noted that the robot with emotional speech and 

gestures is more kind, empathic, it “has interesting words”. In our experiment it was 

found that the robot F-2 successfully acts as a teacher, children like his assistance in 

solving spatial puzzles.  

Previous simulations of game assistance were organized in the Wizard of Oz para-

digm: the moves by the player were evaluated as successful or not by a remote human 

operator. Robot has been suggesting to complete the puzzle in a fixed order. As we 

develop an automatic system computer vision recognition system for Tangram puzzle, 

our attention is focused on the development of an extended emotional model of the 

robot with more complex system of robot responses with the optimal frequency of sug-

gestions. The emotionality of gestures and speech should be more differentiated. On 

the one hand, when developing a model, it is necessary to focus on well-known classi-

fications of emotions. For example, the robot must be able to look surprised, sad, happy, 

angry, frightened or fell shame. On the other hand, a qualitative analysis of the behavior 

of real people in identical situations is necessary. For example, in [23] the analyses of 

human-human interaction (HHI) has been suggested as the basis of multidisciplinary 

approach to the development of empathic robotic tutor. In [24] the Inter-ACT (INTEr-

acting with Robots–Affect Context Task) corpus was presented, an affective and con-

textually rich multimodal video corpus containing affective expressions of children 

playing chess with the iCat robot. 

2.2 Video corpus 

To develop a deeper and more differentiated emotional model, we need a qualitative 

analysis of behavior of real people in identical situations – in situations of assembling 
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a puzzle. In our work, we create a corpus with recordings of pairs of people helping 

each other to solve a tangram puzzle. To date, 10 adults (5 pairs, average age 34.5 years) 

have been recorded. We analyze the communication strategies that respondents use to 

effectively assist in solving the problem and pay special attention to the emotional dy-

namics of the research participants in each of the dialogue positions (assistant and puz-

zle solver). 

The participants helped each other solve a tangram puzzle by suggesting the right 

moves. Each subject had to solve and to explain 4 figures: two from a single set of 

Tangrams (7 elements), two from a double set (complex figures, made of 14 elements). 

In total, solutions to 40 Tangram tasks were recorded. Before the beginning of each 

session, the solver received the outer contour of the figure to the solved, and the assis-

tant received the detailed composition of the figure – one of the possible solutions. The 

assistants were not limited to follow a specific strategy – it was important to create the 

situation of free assembly to select the appropriate strategies for the robot. The respond-

ents could use pointing gestures, but they were not allowed to touch the figures and the 

target place for the game element. The experiment was recorded on a video camera 

(Fig. 2). 

 

Fig. 2. The experimental situation. 

Following the analysis of video recordings, we have identified the main assisting strat-

egies. The strategy in which the assistant focuses on the actions of the solver was called 

“Helping”. It is characterized by the increased time for requesting a hint, adjustment of 

hints to the current arrangement of elements on the field, a general orientation towards 

the behavior of the puzzle solver. The strategy, in which assistants insistently try to 

impose their strategy on the solver, was called “Dominant”. Study participants used 

both strategies depending on the complexity of the task and the previous interaction 

experience. The average waiting time for a hint or comment for the Helping strategy is 

about 10 seconds, for the Dominant – 3 seconds. Consequently, while assisting a hu-

man, a robot must wait for a hesitation pause of variable duration to give an advice, so 

as not to look intrusive and not deprive the subjects of the opportunity to solve complex 

problems without assistance.  

The analysis of video recordings revealed the types of instruction used by the study 

participants: 
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1. Instruction about specific operations with a single game element.  

2. Instruction about the decision procedure.  

3. Instruction about the general structure of the figure or a general instruction.  

These types of instructions can be initiated by the assistant before the puzzle solver 

begins the corresponding actions – this is typical for the dominant strategy. Instructions 

can also be offered when the puzzle solver meets the difficulties, in response to the 

solver’s request, which is usually typical of a helping strategy. When assembling a tan-

gram puzzle, respondents balance between different types of prompts, develop the most 

optimal strategy for interacting with each other. 

After analyzing the corpus, it was also found that participants in the experiment 

demonstrate complex behavioral patterns for emotions of different “depths”. The emo-

tional expressions can be divided into push emotions (internal or experienced) and pull 

emotions (external or expressed). 

According to the data obtained, half of the subjects experienced great difficulties not 

in assembling itself, but rather in assisting. The respondents began to get nervous, when 

the solver misinterpreted the advices, tried to hide their irritation, got upset because of 

the lack of mutual understanding in the pair, etc. Informants often intentionally used 

exaggerated expressions of fatigue or surprise to indicate the opponent’s wrong action 

– e. g. behavioral patterns corresponding to the statements: I can’t stand your mistakes 

anymore! or Why is it so hard? Such emotions were demonstrated to make the assess-

ment of the interlocutor’s actions more explicit. In other words, if a person wants to 

describe the interlocutor’s action as incorrect, he can imitate emotion and broadcast a 

message about the interlocutor's incorrect actions not only through a direct statement 

(Wrong), but also through an emotional pattern. 

The identified patterns can be interpreted based on K. Scherer’s concept of push and 

pull emotions (experienced and expressed emotions) [25]. Based on experimental and 

corpus studies, Scherer showed that push-emotions are experienced internally by a per-

son, while their external expression is suppressed as much as possible. This is typical 

for those emotions that are not approved in society (aggression, disgust, gloating). At 

the same time, pull-emotions can be experienced by a person relatively poorly, but their 

external expression is significantly exaggerated, for example, this is typical for empathy 

and guilt – for emotions in which the expression is associated with social approval. 

Implementing such emotional dynamics on a robot will allow us to design complex 

emotional responses. The obtained data is considered when developing the emotional 

model. 

3 Formal model of emotional dynamics 

To develop a formal emotional model, we proceed from the following requirements: 

1. The robot should process the majority of incoming stimuli, giving preference to 

the correct and incorrect movements of the user. 

2. The robot can take the initiative and give advice to the user. 
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3. The choice of communication strategy (as in 1 and 2) depends on (a) the signifi-

cance of the stimulus, (b) the robot’s simulated personal characteristics – emotional 

profile, and (c) the overall simulated emotional state of the robot. 

Система управления роботом позволяет нам комбинировать мимические и же-

стовые реакции робота из различных поведенческих пакетов (в формате BML). 

Например, робот может в один момент выражать отрицание или недовольство в 

движениях головы, и при этом компенсировать их движениями рук (например, 

почесыванием или автоманипулированием). Архитектура позволяет моделиро-

вать выражение complex behavioral patterns for emotions of different “depths”.  

Мы разрабатываем эмоциональную модель, которая в рамках игровой ситуа-

ции имитирует как краткосрочную эмоциональную динамику (в рамках одной 

коммуникативной реакции) с помощью инвентаря выражаемых эмоций (pull-

эмоций), так и более долгосрочную (на интервалах в несколько действий) комму-

никативную динамику – в функции переживаемых push-эмоций.  

Для комбинаций эмоций используется следующий шаблон реагирования: 

вход от пользователя: <действие пользователя> 

выход от робота: <паттерны коммуникативных функций выражаемых эмо-

ций> <высказывание робота> <паттерны коммуникативных функций пережива-

емых эмоций> 

 

 

Fig. 3. ___ Схема эмоциональной модели 

При поступлении на вход правильного или неправильного действия пользова-

теля вычисляется близость события со стимульными шаблонами выражаемых и 

переживаемых эмоций. Выполняется расчет и обновление уровня активизации 

эмоций. После чего, в соответствии с приведенным шаблоном, формируется ис-

ходящее сообщение, в начале которого выполняются паттерны выражаемых эмо-

ций. Это, прежде всего, эмоциональные знаки, ориентированные на обратную 
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связь – пользователь должен понять, оценивает ли робот его последнее действие 

позитивно или негативно. Входящее событие также меняет активацию общих пе-

реживаемых эмоций, которые демонстрируются с помощью достаточно слабых 

внешних проявлений. 

 

4 Conclusions 

Our goal was to develop the communicative behavior of the robot for a situation in 

which it acts as a tutor in solving a tangram puzzle. For this, the corpus was collected 

and analyzed, which includes video recordings of the puzzle assembly during the inter-

action of two adults. Analysis of video recordings allowed us to identify key features 

that need to be implemented in robot’s communicative behavior: types of assistance 

advices, the strategies of their requests and offers. In addition, we found that partici-

pants in the experiment demonstrated complex behavioral patterns for emotions of dif-

ferent “depths”. Their emotions can be divided into internal (experienced or push-emo-

tions) and external (expressed or pull-emotions). Based on the data obtained, we de-

velop a flexible emotional robot model that adapts to a variety of communication situ-

ations.  
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